ACE good/innovative practice case studies
What is ‘good practice’?

If your own innovative practice or concept is working for you, it could be ‘good practice’ for others.

The following short case studies give examples of what has worked for one or more ACE providers/co-ordinators. You are sure to have examples of your own. 
The case studies are numbered for simplicity of reference.
Case studies

1 A new and emerging network embracing Māori, Pakeha and Pacific peoples dimensions facilitated a workshop to:

· identify those within the local ACE sector and connect them to the ACE network

· strengthen their ability to appropriately meet their communities’ identified needs

· enhance the collaborative potential of the ACE network. 

They also wanted to map local ACE provision and identify gaps in ACE provision. 

Outcome 
A Draft Strategic Outcome Plan for that specific ACE network was developed using information gained from workshop participants. The plan is laid out in an easy to read ‘results chain’ approach, moving through:

1 measures and milestones

2 initiatives
3 strategies

4 short-term objectives

5 long-term outcomes identified.

2 A small emerging ACE Māori provider received some mentoring from two other local providers – 
one a REAP and the other a Maori PTE that has gone through the accreditation process with NZQA and receives targeted funding.  

Both these organisations have been willing to link and share their resources to enable ‘processes’ to be fast tracked. This has included support with preparation of the Charter to enable the provider to meet deadlines. 

 

The small emerging ACE Māori provider belongs to a cluster of mainly unfunded ACE providers who usually access funding through another major provider. Their kaupapa is that once one group comes ‘on board’ they will support the next group.
3 One area with nine schools is pooling the funding for community groups. 

This means the groups have:
· a standardised form to complete (they will meet together to review the forms once they have been trialled)
· only one place to make applications to.
This avoids duplication and identifies gaps – each school will liaise with a small number of community groups, maintaining contacts but reducing paperwork for all. A combined advisory group will look at all community groups’ requests for funding.
4 A network of providers was formed to check out overlaps and gaps in ESOL provision (so they could identify and meet ESOL community learning needs), involving:
· tertiary institutions

· schools

· community ACE providers

· PTEs

· ESOL home tutors

· small church groups.

This network:

· clarified what each provider did

· developed a directory of ESOL services

· developed an agreement among providers on the levels and types of services being offered, and 

· developed the basis of an agreement between providers, and the TEC and Work and Income for funding.

5 A learning centre attached to a school talked to parents on how it could support them to help their children’s learning.
After talking to a few parents they realised this wasn’t the place to start so they decided to:
· pull together existing data and information about the community from census data, their city council and education data

· talk to social services, health, education and recreation providers

· meet with council community development staff to find out about issues

· meet with parents and school neighbours to discuss preferences, needs and strengths.
Some clear patterns of adult learning preferences emerged, showing what ‘really mattered’ to encourage and support adults in their learning (such as child minding), and identifying good times for course attendance. 
There is also a study centre for secondary school students running concurrently so that child and adult learning can happen simultaneously. 
Adult learner evaluations of courses have been overwhelmingly positive.

6 When one person from the community approached a REAP with an idea for a course that would suit them, the provider suggested they find out if any others in the community wanted anything of a similar nature, to see if the idea could be put into practice. When 12-15 people showed interest, the provider helped with: 
· planning

· venue

· tutor contact

· correct set-up

· identification of learning needs and outcomes.

If a one-off event such as this is successful, the groups can apply for funding for further such courses. 

7 One area’s ACE networks are working together, collaborating on community needs. 
They organised a workshop for this purpose, establishing a small sub-committee to work on the process. 
The schools within the network are also coming together to brainstorm on the process of self-review, to help with understanding and to identify gaps. They will work with community groups and look for other assistance if they need it.
8 Ten schools providing ACE in one area met and collectively went through the Quality Assurance self review checklist.

They identified gaps and planned who would do what to address the gaps. 
For example, one provider is working with the school Deputy Principal on the whole of Section 2 of the ACE QA arrangements, and will share templates, flow charts etc so that they can be adapted for various providers. Other schools in the group are making templates and checklists to share.
A combined tutor evening was planned for the start of the year, and all community group hours were to be combined, with only one application form to complete, and liaison with only one school provider. 
.

Other examples
9 More than one school provider uses a working spreadsheet that needs to be updated as they work on their quality assurance arrangements. The spreadsheet is essentially the QA system with a combined self-review and action plan. It can be updated year to year, term to term, and checked on an ongoing basis.
10 A school uses an ‘interaction template’ to note down every phone chat with a community group, under headers of Date, Participants, Issue discussed, Outcomes, and Follow-up, for file reference.
11 ‘Accept your community as it is – be prepared to adapt to meet your community needs; have some ideas and test some ideas, but, primarily, develop a relationship with your community to find out their needs.’ 
12 An association of a large cluster of ACE providers held a facilitated professional development workshop, looking at how to assist members with the QA changes and how to work collaboratively on the requirements.
13 ‘We are now asking all our tutors to think about what outcomes they want for their learners, then design their course around that. This is how we will be designing courses or activities – thinking of what group of people and learning needs we are addressing, and what is the best way of meeting those needs.’
14 One provider who used to advertise parenting courses through the local papers (expensive and not always reaching the target groups) now works with more relevant intermediary agencies such as Work and Income, and NGOs such as Rape Crisis.
15 Some providers supply their own tutor information pack or tutor handbook for their community group tutors.

Reminder: 
Available from the ACE Aotearoa’s national resource centre, Starting Out is a 15-page A4 sized booklet which describes itself as a guide for new tutors. It is designed to provide a set of key ideas in a simple format that can be picked up and applied by busy tutors. 
It has been developed in consultation with experienced community educators and it is not meant to be a complete or comprehensive tutor training package. The booklet is $10.00 per copy (GST inclusive) and can be ordered by emailing nrc@nrc.org.nz.


















